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Letter of Intent 
 

January, 2007 
 
To Roosevelt High School Site Council, 
 
This letter serves as the Social Awareness Leadership and Education Academy’s (SALEA) letter of 
intent. SALEA is a social justice, leadership, and education academy that will continue to increase its 
focus. In short, we have created a smaller learning community (SLC) with the goal that all students 
will graduate and will have met the necessary requirements to be able to further their education by 
attending a university or a vocational/occupational training. 
 
SALEA believes students learn through personal involvement and active engagement with people, 
places, things and ideas. Hands-on exploration, interaction and dialogue with peers and adults, and 
reflection on their surrounding community lead to an individual’s construction of knowledge. We 
believe that providing the students with opportunities for taking ownership of their education and 
teaching them how to make sound decisions are key elements in maximizing their learning potential. 
 
SALEA teachers, students, and parents will take responsibility for setting clear priorities and 
articulating specific goals for accomplishing them in order to work towards continuous student 
achievement. Two current areas of focus that have been at the forefront since our SLC’s inception is 
helping prepare students to successfully pass the California High School Exit Exam (CAHSEE) and 
increasing our graduation rate. These measures are essential to our SLC’s success and without them 
our vision will be fruitless. 
 
Teachers in the SALEA SLC chose this SLC, knowing that the theme was social justice, leadership, 
and education-focused. Since our inception, our SLC has been meeting regularly through professional 
development days, informal meetings, and weekly social events sponsored by our SLC, such as our 
Friday Grills and SALEA Breakfast Reading Club.  
 
Everyone is our small learning community was encouraged multiple times to work on the 
development of this request for proposal. This was a true team collaboration and everyone had an 
equal opportunity to contribute. 
 
This document is a result of many of hours of collaboration. Our next steps will be to create a 
leadership structure beyond the current Lead Teacher and Co-Lead roles. In the next year we will 
create an SLC committee as well as a student leadership council within our SLC. 
 
For the 2006-2007 school year, Gustavo Reynoso will continue to serve as the lead teacher and 
Susana Reynoso will serve as the Co-lead. We are looking forward to providing our students with a 
quality education that is supported by individualized instruction and one that we will continually 
personalize for our students. 
 
Sincerely, 
 
 
 
Gustavo Reynoso 



Unifying Vision/Identity 

The Social Awareness, Leadership and Education Academy (SALEA) will offer students an 

opportunity to become socially responsible individuals and leaders in their community. 

Students will develop their leadership skills as mentors, peer educators, volunteers, cross-age 

tutors and activists who are conscientious, respectful and productive members of society. The 

students will develop these key skills in order to prepare themselves for higher educational or 

vocational opportunities through rigorous academic instruction which emphasizes reading, 

writing, public speaking and critical thinking. 

We serve a student population of about 450-500 in grades 9 through 12. Currently, a 

disproportionate number are 9th and 10th grade students, but we expect that in a fairly short 

time our SLC will succeed in reducing the dropout rate and increasing the graduation rate 

sufficiently so that we will have relatively balanced grade levels with about 125 students in 

each grade, 9th through 12th.  Our students come from all parts of our local community, and 

both the demographic and academic makeup of our SLC very closely mirrors in every way the 

demographic and academic makeup of the Roosevelt High School student population at large. 

With a few exceptions, the core classes in our SLC, except for lab science classes, are located 

in the same, nearly contiguous space on campus. Our ongoing goal is to find ways to bring as 

much of our community as possible into this space over time in order to help reinforce the 

special sense of community that we believe is so important to maintaining a successful 

learning environment for both students and adults involved in SALEA. 

Our basic thematic approach in SALEA integrates four important ideas: (a) the idea of social 

justice, (b) an emphasis on understanding the nature of leadership and a particular emphasis 

on building leadership skills among our students, (c) a focus on developing in every student 

an individual ethics of learning, including a sense of community engagement and educational 

outreach, and (d) a focus on learning to working cooperatively and in heterogeneous groups in 

a variety of situations to explore and solve problems. 

SALEA believes students learn through personal involvement and active engagement with 

people, places, things and ideas. Hands-on exploration, interaction and dialogue with peers 

and adults, and reflection on the surrounding community lead to an individual’s construction 

of knowledge. Providing the students with opportunities for taking ownership of their 



education and teaching them how to make sound decisions are key elements in maximizing 

their learning potential. 

SALEA teachers, students, and parents take responsibility for setting clear priorities and 

articulating specific goals for accomplishing them in order to work towards continuous 

student achievement. Two current areas of particular emphasis that have been at the forefront 

since our SLC’s inception are helping prepare students to successfully pass the California 

High School Exit Exam (CAHSEE) and increasing our school’s graduation rate. These 

measures are essential to our SLC’s success, without them our vision will be fruitless. 

We expect and we will work to ensure that all SALEA students pass the California High 

School Exit Examination and that all SALEA students will graduate from Roosevelt High 

School on time, at the end of four years. In addition, all SALEA students will take a program 

of classes that fulfills the A-G course requirements needed to establish eligibility for 

admission to a University of California campus upon high school graduation. These are our 

minimum, essential academic priorities. 

SALEA’s lead teacher and the SLC’s counselor take an active role in developing master 

schedules and matrices that reinforce and support the vision and purpose of the school. 

Ensuring that students are placed in classes and other learning situations that best meet 

individual student needs is one of the primary responsibilities of the SLC leaders. SALEA 

lead teachers and counselors have been preparing master schedules and programming all 

SALEA students since school year 2003–2004. This has been a gradual process, leading to 

greater and greater purity within SALEA core classes. Currently, English, math, and social 

science classes are, generally speaking, coherent and self-contained. Physical education and 

science classes are less pure, often containing significant numbers of students from various 

other Roosevelt SLCs. Our goal is to continue to improve the coherence of the programming 

and bring the science and physical education classes to near purity also during the next two or 

three years. This requires campus-wide cooperation and coordination, and it is one of the 

main positive benefits we hope to reap from campus-wide development of and district 

approval of Roosevelt’s SLC plans. 

There are times and contingencies that make it necessary and even advantageous for students 

to take classes in other parts of the Roosevelt complex or even outside the Roosevelt complex, 

and some classes, including A.P. classes and foreign language classes, contain students from 



many SLCs and will continue to do so. However, we believe that building a close community 

spirit helps foster good academic and social relationships, and we work hard to make sure that 

the vast majority of our students are programmed together in classes that are part of the 

SALEA SLC. Generally speaking, our students now spend three-quarters or more of their 

school day in classes that are coherently part of the SALEA community.  

A site administrator is assigned to provide advice, oversight, and management assistance to 

the SLC. This administrator takes the lead, in particular, in providing SALEA with support in 

student discipline and safety. 

We actively welcome students with special abilities and special needs into our small learning 

community. We have been in existence as an emerging SLC on the Roosevelt campus since 

school year 2003–2004, and we have always had large numbers of EL students and special 

education students (in both resource and special day class programs) in our student 

population. Our teachers are well equipped and well trained to accommodate the learning 

needs of these students. 

Student records are monitored carefully and regularly. Students who require extra assistance 

are guided to appropriate short-term intervention, and their progress is monitored to help 

ensure success (see following sections for more details). 

Classroom instruction in core classes is carefully aligned to California content standards. All 

teachers in SALEA strive to provide engaging and challenging work and to maintain high 

interest by integrating the school’s themes whenever possible in classroom and integrated 

curricular activities. SALEA students are encouraged to become reflective, self-engaged 

learners. Multiple forms of assessment are employed in all classes. 

Teachers in the SALEA SLC chose this SLC, knowing that the theme was social justice, 

leadership, and education-focused. Since our inception in school year 2003–2004, our SLC 

has been meeting regularly through professional development days, informal meetings, and 

weekly social events sponsored by our SLC, such as our Friday Grills and SALEA Breakfast 

Reading Club. 

Parents and community are an important part of our small learning community. We 

encourage and welcome their support. We provide numerous opportunities for parents and 

community members to visit the school and become involved in its planning and activities. 



We provide seminars and workshops for parents to help them better understand their 

students’ educational needs and to help them learn more ways to assist their students in 

monitoring progress towards graduation. We actively pursue the wider community’s 

participation in assisting our students to learn about, to observe, and to experience directly 

the postsecondary world, including employers and postsecondary educational institutions. 

We are currently exploring direct partnerships with several postsecondary institutions, 

including nearby East Los Angeles Community College. We hope to ally with one or more of 

these colleges in the near future to offer joint-credit classes for SALEA students and others 

here on the Roosevelt campus.. 

Our SLC’s budgetary planning is carefully coordinated with the comprehensive school’s 

academic departments and with the other SLCs on the Roosevelt High School campus. Of 

course there is also close coordination between SALEA  and site-level administrators and 

supplemental program coordinators at Roosevelt, as well as with coordination with 

supervisors and technicians in Local District 5 and with the appropriate site governance and 

advisory councils at Roosevelt High. The SALEA lead teacher acts as the point of contact for 

budgetary opportunities and budget-related issues that directly affect the SALEA 

community. 

Everyone in our small learning community was encouraged multiple times to work on the 

development of this SLC plan, including our vision. This was a true team collaboration and 

everyone, including parents and student representatives, had an equal opportunity to 

contribute. 

 



Rigorous Standards Based Curriculum, Instruction, and 
Assessment 

One of SALEA’s major foci will be to maintain academic rigor. We will ingrain our students 

with the need to achieve high grades through personal commitment, concentration, and 

sacrifice. Our definition of academic rigor encompasses both the set of standards we set for 

our students and the high expectations we have for our students and ourselves as teachers. 

 Rigor is much more than making sure that the course content is of sufficient difficulty to 

differentiate it from primary and middle school. Rigor involves excellent teaching and true, 

intense learning experiences that are appropriate, rewarding, and effective. SALEA’s 

academic rigor includes our basic philosophy of learning (briefly described in the Vision 

section above). We expect our students to demonstrate not only content mastery but applied 

skills and critical thinking about the disciplines we focus on. 

All of our core classes provide standards-based curriculum, and teachers receive constant 

training in adapting instruction to ensure that the California content standards are an 

underlying focus of classroom activities. 

As professional educators, we expect plenty from ourselves, our colleagues, and our SLC. We 

will measure our success through direct measures of learning that occur with each student. We 

will increase our own mastery of curricular content, improve our ability to apply our learning, 

and model critical thinking for our students. Academic integrity is the commitment we have to 

one another (students and colleagues alike) to hold ourselves mutually accountable for 

ensuring that all SALEA students advance progressively to high levels of learning and 

understanding. This means meeting and upholding our standards and expectations. We will be 

sure to provide students with activities within our courses that build on and support student 

learning within each course from the first day to the last day of the quarter and from the first 

minute to the last minute of every class period. We will actively foster a culture in which 

teachers will always keep in mind how a specific course supports and builds on each student’s 

program of study and how a learning experience or activity fits across disciplines. We will 

ensure that our students’ learning experiences provide effective opportunities for learning 

content and that they also lay the foundation for responsible conduct in students’ lives after 

graduation.  



SALEA’s strategy for meeting this challenge is to engage our administrators, faculty, and 

support staff in classroom and professional development activities designed to evolve a shared 

understanding of our ideal academic culture. This ideal culture will include a variety of core 

educational experiences, as well as reflective development of shared values and expectations. 

SALEA’s teachers will undertake three strategic initiatives to address the issues of academic 

rigor and integrity. Through this process we will develop the strength, resilience, and creative 

energy of a well-functioning professional learning community. 

First, we will participate in a series of dialogues, facilitated and hosted by the assistant 

principal of instruction, the school improvement facilitator, or the Roosevelt High School 

principal. These meetings will include all SALEA teachers and professional staff. Here are 

some examples of focusing topics for these dialogues:  

 how SALEA will create substantive change in individual learners,  

 how SALEA will engage student learners as full partners in the learning 
process and how they can best be guided to assume primary responsibility 
for their own choices,  

 how SALEA will create and offer as many options for learning as possible, 
and especially how different learning modalities and special needs of 
individual learners can best be addressed 

 how SALEA will assist learners to form and participate in collaborative 
learning activities, 

 how SALEA will define the roles of its teachers by addressing the needs of 
the learners,  

 how SALEA teachers will succeed only when improved and expanded 
learning can be documented for each of their learners.  
 

These types of discussions will provide opportunities to reexamine the values of SALEA, to 

celebrate what we currently do well, and to examine how we should proceed to meet the 

challenges of our students’ education. 

Second, SALEA will focus on developing personal progress plans for each student. These 

plans will help students gain valuable personal and professional skills by providing them with 

a process that stresses their academic growth but that also charts their involvement in their 

community both on and off campus. We will track not only their curricular but also their 

extracurricular and community leadership experiences while they are with SALEA. We will 

assist students in understanding the benefits associated with non-academic experiences: that 

the development of a good balance of personal and professional activities will enhance future 



growth and development. Students will benefit from SALEA’s requirement that each student 

prepare a resume in their English class for job interviews, that they identify possible career 

goals early in their high school careers, that they target skill areas to develop in order to 

achieve those goals, and that they consciously, frequently, and deliberately reflect on their 

progress, preparing themselves for future growth and development. We are confident that 

SALEA graduates who can demonstrate positive involvement in the community through a 

variety of skills and experiences will become highly sought-after individuals as they move 

directly into higher education institutions and begin their chosen vocations or professional 

careers. These personal progress plans will also provide a way of closely monitoring student 

progress, so that appropriate and timely intervention leading to extra support can be provided 

to students who need it. 

Third, SALEA will provide a rewarding, caring environment that recognizes and celebrates 

success and that rewards examples of positive self-discipline and leadership. Examples of 

activities or awards that will address these qualities in our students include: 

 Student Activities Volunteer (Friday Grills, Beach Clean-ups, Thanksgiving, 
Christmas, etc.) 

 Student Activities Fund Raising Volunteer (Field Trips to various 
universities) 

 Student Activities Community Service Volunteer (Dolores Mission, local 
political offices) 

 Leadership Conference Participation (Latinas Leadership conference) 

 Leadership Workshop Facilitator  

 “Leadership Weekend” Participant  

 Leadership Committee Member  

 SALEA Student Activities Excellence in Leadership Award  

 SALEA Academic Award  

 SALEA Coaches Award  

 SALEA Athlete of the Month Award  

 Membership and participation in clubs/organizations (Latinas Guiding 
Latinas, Athletes in Action) 

 Athletics – participation in baseball, basketball, football, golf, soccer, 
softball, track & field, volleyball. 

 



An important thematic focus of our small learning community’s is the theme of social justice 

and awareness. We will further this theme by ensuring that all incoming freshman be required 

to read and discuss the Roosevelt High School Series, written by Author Gloria Velasquez. 

Dr. Velasquez’s books feature a multiracial group of teenaged students who must individually 

face social and cultural issues that many of our very own Roosevelt High School students face 

such as violence, prejudice, interracial dating, teenage pregnancy, and standing up for one’s 

rights. This book series will not only help students deal with important social issues that they 

face, but the book series will also help address the literacy challenges that Roosevelt High 

School has been facing in recent years. Dr. Velasquez’s books are already part of the 

Accelerated Reader Program that is being used by RHS as one important strategy for 

addressing these literacy challenges. 

 

 

 

 

 



 
 
Beyond SALEA  
 
In addition to the rights described in California’s Education Code Sections 51100-51102, 

SALEA students and parents have the right to be informed of college entrance requirements. 

It is critically important to know how to assist those SALEA students who choose to pursue a 

college education.  

Students and parents need to know the series of college preparatory classes to take in high 

school, and our SLC leadership team will work to make sure that parents of all our students 

know about and understand the elements involved. The minimum requirements vary, 

depending on the selected college or university. The A-G requirements noted below are 

submitted by the Regents of the University of California and are, generally, the most rigorous. 

All of our students will be placed in and supported in classes that meet these requirements:  

a. An English class every semester of every year for four years. 

b. A mathematics class every semester of every year for three years, including algebra 
and geometry. Four years are recommended. 

c. Two years of a laboratory science beyond the ninth grade. An additional year is 
recommended.  

d. Two years of history-social science, which are to include U.S. government, world 
history, culture, and geography. 

e. Two years of the same language other than English. 

f. Two years of college preparatory electives in addition to those required in "a-e" above. 

g. One year of visual and performing arts, effective for the entering class of 2003.  

To gain admission to college, students must also take and submit scores from either the 
Scholastic Aptitude Test (SAT) or the American College Test (ACT).  

Students who graduate from SALEA will have met the A-G requirements and all of the 

proficiencies and requirements outlined in the California Education Code. The California 

Education Code specifies a minimum set of courses required for high school graduation. 

These requirements are augmented by additional LAUSD requirements. Our goal is to prepare 

the students for entry to the California State University and University of California systems 

as well as California’s Community College system. California State University and the 

University of California have established a uniform minimum set of courses required for 



freshman admission, and SALEA’s academic rigors will ensure that our students meet the 

necessary courses as follows: (From California Department of Education web site) 

  HIGH SCHOOL 
GRADUATION FRESHMAN ADMISSIONS 

High School 
Subject Area  

State Mandated Requirements*
(EC 51225.3) UC Requirements CSU Requirements  

English Three years Four years of approved 
courses 

Four years of approved courses 

Mathematics 

Two years, including Algebra I  

(EC 51224.5)  

Three years, including 
algebra, geometry, and 
intermediate algebra.  
 
Four years recommended. 

Three years, including algebra, 
intermediate algebra, and 
geometry. 

Social Science 

Three years of history/social 
science, including one year of U.S. 
history & geography; one year of 
world history, culture, and 
geography; and one semester each 
of American government and 
economics. 

Two years of 
history/social science, 
including one year of 
U.S. history or one-half 
year of U.S. history and 
one-half year of civics or 
American government; 
and one year of world 
history, cultures, and 
geography. 

Two years, including one year of 
U.S. history or U.S. history and 
government and one year of other 
approved social science.  
   

Science 

Two years, including biological 
and physical sciences. 

Two years with lab 
required, chosen from 
biology, chemistry, and 
physics.  
 
Three years 
recommended.  

Two years, including one year of 
biological and one year of 
physical science with lab.  

Foreign 
Language 

Two years in same 
language required.  
 
Three years 
recommended.  

Two years in same language 
required. 

Visual and 
Performing Arts 

One year of either visual and 
performing arts or foreign 
language. 

One year of visual and 
performing arts chosen 
from the following: 
dance, drama/theater, 
music, or visual art. 

One year of visual and performing 
arts chosen from the following: 
dance, drama/theater, music, or 
visual art. 

Physical 
Education  

Two years      

Electives   One year One year 
 

 
In addition to the regular complement of classes offered by SALEA on the Roosevelt High 

School campus and taught by teachers in our small learning community, SALEA leadership, 

with the active involvement of parents, administrators, teachers, and students, will provide 

http://www.cde.ca.gov/shsd/hsgr/#exit


and support additional means for students to complete the prescribed course of study. They 

will include such things as:  

• Passport opportunities to take courses offered by other small learning communities on 
the Roosevelt campus or on other LAUSD campuses. 

• Supervised work experience or other outside school experience  

• Career technical education classes offered in high schools  

• Courses offered by regional occupational centers or programs  

• Interdisciplinary study  

• Independent study  

• Credits earned at a postsecondary institutions.  

SALEA will address all of these requirements for graduation, and the completion of the 

prescribed course of study shall be made available to students, parents, and the surrounding 

community. 

SALEA will assess its students by collecting, reporting and using student achievement 

information to improve SALEA and to increase the achievement of all students. This will be 

accomplished through: 

• Testing Programs  
• Standardized Testing and Reporting (STAR) 
• (CAT-6/CA Standards, NCLB Blueprints)   
• California High School Exit Examination (CAHSEE)  
• California English Language Development Test (CELDT)   
• Physical Fitness Test (PFT)  
• National Assessment of Educational Progress (NAEP)  
• General Educational Development (GED)  
• California High School Proficiency Examination (CHSPE)  
• Content Resources  
• 9-12 Academic Content Standards  
• Utilizing the California Reading List with Accelerated Reader Program 

 
SALEA teachers will also utilize differentiated instruction principles that make sure students 

are aware of their differences as they relate to learning readiness, cultural background, 

interests, gender, talents, and learning profiles. SALEA teachers take into account the student 

differences and will not teach-to-the-middle or teach using an approach where every student is 

expected to read the same textbook, do the same lesson activity, work at the same pace, do the 

same homework, and take the same test. We believe that this type of instruction causes a high 

level of frustration on the part of many students because it tends to be unchallenging and 



boring. We want to make sure we reach every student by creating and maintaining 

challenging and engaging learning that meets the diverse needs of our students by 

differentiating instruction. SDAIE techniques will be used where appropriate in instruction to 

help EL students gain full access the curriculum. These techniques are also useful in helping 

students, not just EL students, who might need alternate learning strategies to acquire difficult 

and new concepts. SALEA’s staff development plan will include a focus on SDAIE 

techniques that teachers can use to enhance learning and access. 

Because collaborative learning is foundational to our vision, all SALEA teachers will be 

expected to employ collaborative techniques as a significant part of the teaching and learning 

experience in classrooms. SALEA will personify its commitment to collaborative learning by 

fostering collaborative and small group activities in our professional development meetings. 

Additionally, in addressing the special needs of some of our learning disabled students and 

their full inclusion into SALEA’s general education classes, our teachers will couple 

differentiated instruction and constructivist teaching with the various learning styles of our 

students. 

The vocabulary suggested by Howard Gardner will become common coin in our staff 

development meetings and in our more specific discussions of individual student learning 

needs. Learning styles will be identified using Gardner’s seven types of intelligences, which 

are:  

1. Linguistic - Students with this kind of intelligence enjoy writing, reading, and telling 
stories.  

2. Logical-Mathematical - Students with lots of logical intelligence are interested in 
patterns, categories and relationships. They are drawn to arithmetic problems, strategy 
games and experiments.  

3. Bodily-kinesthetic - These students process knowledge through bodily sensations. They 
are often athletic, dancers or good at crafts such as computers or woodworking.  

4. Spatial - These students think in images and pictures.  

5. Musical - Musical students are always singing or drumming to themselves and are 
sometimes aware of sounds others may miss. These kids are often discriminating 
listeners.  

6. Interpersonal - Students who are leaders among their peers, who are good at 
communicating and who seem to understand others' feelings and motives possess 
interpersonal intelligence.  



7. Intrapersonal - These students may be shy and they are usually very aware of their own 
feelings and are self-motivated. 

 

SALEA has functioned at Roosevelt High School on two schedules both a Copernican 

schedule and a traditional six-period schedule, and we are prepared to provide master 

schedules and student support under either of these contingencies, depending on which is 

agreed upon at the Roosevelt campus for the future. 

Originally, we developed our program to fit within the structure of a Copernican four-period 

per day, four terms per year schedule (4X4). We were very comfortable with that schedule 

and felt it suited our students needs well. In school year 2006–2007, the entire Roosevelt 

campus switched to a traditional schedule, which operates with six periods per day and two 

terms per year (6X2). This is the schedule we expect will be in place in school year 2007–

2008, and we will continue to work within it comfortably and happily. But, we do realize that 

the school, in whole or in part, may revert to a 4X4 type schedule next year or in the near 

future. The decision on scheduling will be made in the normal course of things, using 

procedures outlined in the Roosevelt High School School Impact Report and following the 

provisions that are detailed in the LAUSD-UTLA contract. SALEA has worked effectively 

within both schedules and is prepared to return to a 4X4 type schedule if the possibility to do 

so arises in the near future. 

One advantage of the 4X4 schedule was that it offered teachers more time and opportunity to 

get together during common conference periods to discuss student learning and to engage in 

analysis of student work and find ways to turn that analysis into positive instructional change. 

Under the six-period per day schedule, these meetings are somewhat more difficult to stage, 

but we still work to have teachers meet at least once a week during common conference 

periods, and we use staff development time to make sure that student work and student data 

are examined and that these staff study sessions produce real and meaningful support (and 

change, when necessary) of classroom instruction. 

Below is an example of a typical student schedule through four years on the 4X4 schedule. 



SALEA Student Course Requirements 
 9th grade    
 Q1 Q2 Q3 Q4 

1 English 9A English 9B English (elective) English (elective) 

2 Algebra 1A1 Algebra 1A2 Algebra 1B1 Algebra 1B2 

3 Health Life Skills Music/Art/Computer Music/Art/Computer 

4 Phys Ed Phys Ed Elective - ICS A Elective - ICS B 

 10th grade    

 Q1 Q2 Q3 Q4 

1 English 10A English 10B English (elective) English (elective) 

2 Geometry A Geometry B Biology A Biology B 

3 World History A World History B Phys Ed Phys Ed 

4 Foreign Language Foreign Language Foreign Language Foreign Language 

 11th grade    

 Q1 Q2 Q3 Q4 

1 American Lit Contemp Comp U.S. History A U.S. History B 

2 Algebra 2A Algebra 2B Chemistry A Chemistry B 

3 Foreign Lang/Elective. Foreign Lang/Elective. Elective - Typing A Elective - Typing B 

4 Career Exploration  Career Exploration  Technical Art Technical Art 

 12th grade    

 Q1 Q2 Q3 Q4 

1 World Literature Expository Comp Government Economics 

2 Honors Class Honors Class Adv Placement Class Adv Placement Class 

3 Fine Arts - Elective Fine Arts - Elective Professional/Career Dev. Professional/Career Dev. 

4 Work Experience Work Experience Senior Project Senior Project 

 
 



Equity and Access 

SALEA’s common instructional methods include constructivist and differentiated 

instructional methods as they relate to the learning styles of each one of our students, 

including those with special needs.  This is key to our SLC’s success and we make a 

concerted effort to include these methods into our daily lesson planning rituals, in particular 

our special education teachers, of which there are seven in our SLC. 

Our constructivist teaching approach is based on recent research about how learning occurs, 

including the twelve principles approach of Caine and Caine (1991). These principles are 

being adapted to fit our small learning community and include the following:  

1. SALEA teachers understand that the brain simultaneously processes many different 
types of information, including thoughts, emotions, and cultural knowledge, which 
will require our teachers to employ a variety of learning strategies.  

2. Learning in SALEA will engage the entire physiology. Teachers will not just 
address the intellect.  

3. SALEA teachers will recognize that meaning is personal and unique, and that our 
students' understandings will be based on their own unique experiences.  

4. SALEA teachers will be sure to connect isolated ideas and information with global 
concepts and themes.  

5. SALEA teachers fully understand that learning is influenced by emotions, feelings, 
and attitudes.  

6. SALEA teachers also understand that people have difficulty learning when either 
parts or wholes are overlooked.  

7. SALEA teachers know that learning is influenced by the environment, culture, and 
climate.  

8. SALEA teachers know that students need time to process 'how' as well as 'what' 
they've learned.  

9. SALEA teachers understand that rote learning does not promote spatial, experienced 
learning and can inhibit understanding.  

10. SALEA teachers are also aware that students understand and remember best when 
facts and skills are embedded in natural, spatial memory. Experiential learning is 
most effective.  

11. SALEA teachers know that learning is enhanced by challenge and inhibited by 
threat. The classroom climate should be challenging but not threatening to students.  

12. SALEA teachers know that each brain is unique. Our teaching must be multifaceted 
to allow students to express preferences. 



SALEA teachers also utilize differentiated instructional principles that make sure students are 

aware of their differences as they relate to learning readiness, cultural background, interests, 

gender, talents, and learning profiles. SALEA teachers take into account student differences 

and will not teach-to-the-middle or teach using an approach where every student is expected 

to read the same textbook, do the same lesson activity, work at the same pace, do the same 

homework, and take the same test. We believe that this type of instruction causes a high level 

of frustration on the part of many students because it tends to be unchallenging and boring. 

We want to make sure we reach every student by creating and maintaining challenging and 

engaging learning that meets the diverse needs of our students. We accomplish this by using 

frequent observation followed by faculty meetings and discussions as well as lesson studies. 

Throughout, we carefully gather and monitor student data, including test data, to better 

understand individual and group needs, understanding we then use to guide us in 

appropriately differentiating instruction. 

Every grading period the SALEA lead teacher, assisted by the counselor and others, uses the 

Student Information System at Roosevelt High School to evaluate the progress of students, 

including analysis of grades, standardized test scores, absences, tardiness, and instances of 

formal discipline. At least one professional development meeting at the beginning of each 

term is focused on analysis and interpretation of student data. Homeroom/advisory teachers as 

well as the lead teacher and counselor communicate directly with parents several times each 

year to help keep them informed and to enlist them in helping their children reach the 

community’s academic and social goals. Many of these communications involve face-to-face 

parent conferences. 

Students who need special help are identified either through the periodic evaluation of student 

data using the S.I.S. or by referral from SALEA teachers or school professionals. Depending 

on the nature of the data and the need, students may be referred to a number of available 

interventions. These include such things as referral to the Roosevelt Extended Learning 

Academy for academic work after school or on weekends, referral to an Impact group for help 

with social, behavioral, or emotional issues, referral to Gear-Up, which provides specially 

targeted tutoring after school conducted by students from USC, referral to health 

professionals, or referral to SALEA teachers or even advanced SALEA students who can and 

do provide additional tutoring services beyond the normal school day. The SALEA lead 

teacher receives regular reports from the tutorial programs and other intervention programs to 



help ensure that students are participating and that their needs are being adequately and 

successfully addressed. If one intervention fails, often there are others that can be used to 

provide success. 

In order to support the diverse needs of our students, the SALEA lead teacher and the 

counselor maintain close contact with Roosevelt’s ELD Coordinator and also the campus’s 

special education and GATE coordinators. Teachers from SALEA, assisted by the lead 

teacher, provide written evaluations of special education students two weeks prior to 

scheduled I.E.P. meetings. Both RSP and Special Day students are included in the SALEA 

community, and the entire community spends time in professional development learning 

techniques employed to support and supplement the experience of these students in our 

heterogeneously grouped classrooms. 

SALEA also promotes A.P. and honors course work and encourages its students to participate 

in these classes within SALEA or by passport to other SLCs on the Roosevelt campus, 

including a sister academy at Roosevelt that is located on anther track. 

Admission to SALEA is by student choice. Students select SALEA; SALEA does not select 

students. Students are neither included nor excluded from admission on any other basis than 

their own expressed choice. This has resulted in a population of students in our SLC that very 

closely mirrors, demographically and academically, the overall population of the Roosevelt 

High School community. We welcome and work to accommodate all learners, including 

special education students, EL students, GATE students, and all other groups represented on 

the Roosevelt campus. Our admissions policy is totally inclusive and welcoming. We believe 

that all students deserve the opportunity to join and to benefit from our community of 

learners. 

The SALEA lead teacher, the administrator, and the counselor, with the assistance of teachers 

and staff, prepare informatives for parents of incoming 9th grade students. We also send 

representatives to feeder middle schools to meet with counselors, parents, and middle school 

students before enrollment decisions are made. We also host middle school students and their 

parents on the Roosevelt campus and do everything we can to provide them with the 

information they need to help them make an informed choice when they enroll at Roosevelt. 

Students and their parents are invited to visit classrooms in the area of the campus we occupy 

so that they can get a sense of our goals, methods, and culture. Material about our school is 



also available in the main office for these parents and for others from out of the area who 

might be considering sending their children to Roosevelt. 



 
Personalization 

Because SALEA is a small and relatively coherent community of learners, we have been able 

to develop excellent report with the students and their parents. Smallness in secondary 

education has its disadvantages, but we believe these disadvantages are massively outweighed 

by the opportunity that our small size (about 450 students in grades 9 through 12) gives us to 

get to know the students well over time, to develop deepening relationships with students that 

motivate them to respond positively to instruction and that provide teachers and support staff 

with better, richer understanding of student needs. Students get the opportunity to work 

closely with the same group of teachers from year to year, and teachers get the opportunity to 

work closely with the same students from grade to grade, providing them social and academic 

support and developing caring relationships with them that promote their academic and 

psychological well-being. 

SALEA believes students learn through personal involvement and active engagement with 

people, places, things and ideas. Hands-on exploration, interaction and dialogue with peers 

and adults, and reflection on the surrounding community lead to an individual’s construction 

of knowledge. Providing the students with opportunities for taking ownership of their 

education and teaching them how to make sound decisions are key elements in maximizing 

their learning potential. 

In addressing the needs of our students, including the special needs of some of our learning 

disabled students, our EL students, our regular ed students, and all the others, and in working 

to insure their full inclusion into SALEA’s heterogeneously grouped general education 

classes, our teachers will couple differentiated instruction and constructivist teaching with the 

various learning styles of our students.  

These learning styles will be identified using Gardner’s seven types of intelligences, 

including:  

1. Linguistic - Students with this kind of intelligence enjoy writing, reading, and telling 
stories.  

2. Logical-Mathematical - Students with lots of logical intelligence are interested in 
patterns, categories and relationships. They are drawn to arithmetic problems, strategy 
games and experiments.  



3. Bodily-kinesthetic - These students process knowledge through bodily sensations. 
They are often athletic, dancers or good at crafts such as computers or woodworking.  

4. Spatial - These students think in images and pictures.  

5. Musical - Musical students are always singing or drumming to themselves and are 
sometimes aware of sounds others may miss. These kids are often discriminating 
listeners.  

6. Interpersonal - Students who are leaders among their peers, who are good at 
communicating and who seem to understand others' feelings and motives possess 
interpersonal intelligence.  

7. Intrapersonal - These students may be shy and they are usually very aware of their 
own feelings and are self-motivated.  

The SALEA community works diligently to encourage parents and students to actively 

participate in decisions about the course of their education and about their near-term and 

postsecondary educational goals. The SALEA lead teacher and counselor comb through 

student data at the beginning of every term, at least twice a year, and share conclusions drawn 

from that data with parents and students in face-to-face conferences. The SALEA counselor 

and the lead teacher, as well as the administrator assigned to assist the school, all provide 

clear points of contact for parents who wish to discuss their students’ progress. 

The use of technology is an integral part of SALEA. Technology helps in personalizing the 

environment by: 

 Allowing teachers to create and share lessons, activities, worksheets, graphic 
organizers, etc. through a central electronic repository that will be accessible to all 
SALEA teachers. 

 Using scanning technology that will allow us to create, edit, and archive each student’s 
electronic portfolio. 

 Using the Kurzweil 2000 software application in the learning center to help address 
some of the literacy challenges of our students. 

 Using the PDF995 software application as a standard scanning/printing format to 
generate student portfolio materials and work samples. 

 Using the Classroom Performance System (CPS) to conduct quizzes and exams in an 
effective manner which allows for immediate feedback to the teacher and automatic 
grading capabilities. 

 Maintaining the various SALEA databases (student/parent info, intervention logs, 
student profiles, IEP dates, upcoming activities/important dates, resumes, etc.) 

 Facilitating the communication between SALEA faculty and campus administrators. 



 Helping each student develop and share a written plan that articulates the student’s 
postsecondary goals and that lays out pathways that are likely to lead to successful 
accomplishment of those goals. 

 Producing, editing, and storing a SALEA Fact Sheet for every one of our students. 

 Using Personal Digital Assistants (PDAs) to review SALEA students’ latest grade 
reports and schedules to provide academic advisement. This application was 
developed by SALEA lead teacher, Gustavo Reynoso, and has already proved to be an 
invaluable tool in our personalization efforts. 

Below is an example of a SALEA Student Fact Sheet 



 

  SALEA FACT SHEET  
 

on 
      Antonio Juarez 
Birthdate: May 20th, 1989     Academy: SALEA  
 

Getting To Know  Antonio! Planning Instruction!  

− Antonio will be 15 years old in M ay and is in 
the 9th grade. 

− Antonio has a rather soft voice.  
− Antonio is a kind and sometimes quiet young 

man – however, he is also a teenager and has 
had some incidents where he has difficulties 
with social rules and negative interactions 
with his peers and teachers. 

− Antonio is generally well-liked and is easy to 
work with -- and he likes learning! 

− Antonio’s functioning on standardized 
academic tests indicate that he is at grade 
level in reading, but still has difficulty with 
typical read-then-write assignments; 
Antonio’s math calculation skills are higher 
than his ability to apply these skills to 
problem-solving. 

− W ritten language tasks have been a challenge 
for Antonio. 

−  

− Antonio’s ability to write seems to improve 
when he uses a computer keyboard and he is 
becoming more skilled in this area. 

− In general, Antonio will need extra time and 
extra help with typical “read-then-write” 
classroom and homework assignments.  

− Provide supportive instructional formats, 
including visual models to clarify work 
expectations – e.g., show Antonio what is 
expected by using sam ples.. 

− M inimize verbal instruction; directions 
should be consistently clear and lim ited to 
maybe three parts (e.g., first-this/then-that; 
“beginning-middle-end/conclusion”, etc.)  

− W hen given a written assignm ent, Antonio 
needs to dem onstrate knowledge of correct 
punctuation and capitalization using som e 
of his work sam ples.  

− Off-task behavior is more likely to increase 
when Antonio really doesn’t understand the 
assignment -- or feels overwhelmed by its 
difficulty (length of task).  

        Ideas to Help Antonio Learn! Trivia and Other News! 

− Find ways to ensure that Antonio is not just 
“observing” in the classroom, but is on-task 
and participating.  

− Identify critical information for Antonio to 
learn from assignments (especially 
hom ework); ensure he understands main 
points, critical criteria for his grade, and has 
access to visual models or expectations for 
work-com pletion and m onitor his attention. 

− Try providing Antonio with checklists to 
help guide his work com pletion and focus his 
attention. 

− If necessary, m odify amounts of hom ework 
and then expand these as Antonio im proves. 

− Antonio has stated that he wants to be a 
lawyer so he can help his comm unity. 

− Antonio likes basketball and is a big fan of 
the L.A. Lakers, especially Kobe and Shaq. 

− Antonio has learned to cook at his 
grandmother’s house and reports that he can 
make fried chicken, rice, and enchiladas. 

− Antonio has participated in several school 
plays and reports that he enjoyed this 
experience greatly --- commenting that it was 
easy for him to memorize his lines long 
before other cast members had!  

− Antonio is active in his family’s church 
activities and likes volunteer work. 

 
Report was last updated on April 12, 2004 by G. Reynoso 

 
 



 
Accountability, Distributed Leadership, and Collaboration 

LEADERSHIP 

SALEA will establish broad leadership roles for students so that they can improve educational 

achievement. These roles will call for the development of a shared vision, establishment of 

priorities, establishment of links to the community, and the establishment of mutual student 

and teacher accountability. 

A strong shared vision is critical to maintaining SALEA’s success. An important part of our 

leadership is to develop and then maintain a shared vision for our SLC that focuses on high-

level student achievement. SALEA teachers, leadership, and administrators will provide 

guidance for the implementation of the vision and will help members of the community 

understand and support the shared vision. SALEA’s leadership model will ensure that 

everyone shares responsibility for achieving the common purpose, which is the academic 

success of every student. This will be accomplished by establishing a SALEA student 

leadership council that will ensure that all members of the SALEA community have decision-

making authority and have the ability to propose solutions to SALEA-specific problems and 

challenges. 

SALEA teachers, students, and parents share responsibility for setting clear priorities and 

articulating specific goals for accomplishing them in order to work towards continuous 

student achievement. The families and community stakeholders of SALEA will share 

important leadership roles in the decision-making process. They will become partners in 

increasing learning opportunities for students outside of the regular school day and will be 

liaisons in connecting schools with community assets and local resources. As part of the 

larger Roosevelt community, SALEA will make sure that the members of the SALEA SLC 

community actively and regularly engage in discussions of our purposes and goals and then 

finds the best ways to communicate those purposes and goals to the wider Roosevelt 

community. 

For example, this foundational SLC plan will be reviewed at a SALEA community meeting at 

least once a year. This discussion will include, among other things, an evaluation of progress 

made across a number of quantitative measures, including but not limited to standardized test 



scores, CHSEE pass rates, A to F grades, promotion rates, high school graduation rates, and 

dropout data. Modifications and additions to the SLC plan will be discussed, and changes will 

be made and posted to reflect the will and best judgment of the community. 

In order for SALEA to be effective, our leaders need to establish strong interpersonal 

relationships with all members of our SLC and the surrounding community. SALEA teachers 

work hard to get to know their student’s parents. Teachers will go into the community to meet 

business owners and community leaders and will establish and maintain relationships with 

local universities, community colleges, parents groups, businesses, etc. We believe that, 

although effective instructional practice is key to improving student achievement, we must 

first establish an accountability system that is measurable, rigorous, and that can be 

continuously improved. This can only happen when all members of the school community are 

involved in the creation of clear performance expectations that are tied to high academic 

standards for all SALEA students.  

In order to create such a system, we will work to build a culture of ongoing planning, 

reflection, evaluation, and implementation. Not only will we work collaboratively with the 

parents, students, and members of the community to design and periodically reassess the 

SLC’s improvement plan, but SALEA will also enrich its students’ educational experience by 

maintaining a high-quality, safe, and comfortable environment with an intellectual focus. Our 

learning environment will stress having teachers see a fewer number of students in their 

classrooms and thoughout their day so that they can get to know each of their students well. 

We strongly believe that this type of environment will be much more conducive to higher 

student achievement. 

COLLABORATION 

No Child Left Behind requires schools to make special efforts to involve parents. SALEA 

understands this reality and will ensure that parents be notified about significant events and 

about important changes and, especially, about their students’ academic and social progress. 

Parents have been involved in developing the SALEA improvement plan and will continue to 

play an important role in the implementation of the plan as we go forward. 

SALEA will work with parents to make sure their children are provided with any extra 

support or extra resources they may need. Making parents effective participants in the overall 



educational development of their children is of utmost importance to SALEA’s success. We 

will accomplish this by:  

 Notifying parents of all meetings held to assess SALEA’s progress. SALEA reaches 
out to parents and makes special efforts to make sure that parents are informed and 
involved. SALEA will not simply send out notices to parents and assume that those 
who do not respond or attend are not interested. SALEA leaders and teachers will 
work to find out why parents are not responsive, and we will attempt to find ways to 
help them become more involved.  

 All notices from SALEA be understandable and not be filled with technical terms. All 
notices will be translated into Spanish. 

 SALEA will work with the Roosevelt adult school and will also seek funds that will 
allow us to offset the costs of reading and literacy classes for parents who would like 
to improve their own literacy skills. 

 SALEA will make use of the campus childcare services to allow parents to attend 
school programs or volunteer their time.. :  

SALEA will design a training framework that will sustain parental engagement in our SLC. 

SALEA believes strongly that an investment in parents will translate into enhanced academic 

achievement of their children as parents are prepared and empowered to become both learning 

partners and advocates for their children. SALEA’s strategic framework for parent 

engagement will include:  

 Parents will be encouraged to become reflective about their own strengths and needed 
areas of improvement, particularly in relation to good parenting;  

 Parents will be encouraged to consider what roles they can play to improve SALEA 
and the community;  

 Parents will be trained to think about future possibilities and expectations for both 
their children and themselves;  

 Parents will be trained to provide leadership for change that is beneficial to the school 
and the community.  

SALEA’s collaborative model will encourage teacher collegiality and will have teachers 

working together as an interdisciplinary team that continuously serves students better. The 

model supports:  

 Leadership that is broadly distributed among teachers, parents, and administrators.  

 Teachers investing time and energy in team planning to help in making decisions in 
areas of curriculum, materials selection, instructional grouping, and student 
assessment. 



 Teachers involved in the development of the goals and objectives of individual 
students.  

 A culture that promotes collaborative work by establishing common planning periods 
and regularly scheduled team or subject area meetings. 

 Time for staff development that is free from distractions of the day-to-day routine of 
school operations.  

 Professional development  sessions that provide teachers with task-related training and 
assistance that will  help them master the specific skills needed for collaboration.  

 Access to reference texts, material about best practices and developing trends in 
education, and other materials. 

 

Service learning is an important component of the SALEA collaborative model. The service 

learning project is a collaboration among as many community partners as is feasible: students, 

parents, community-based organization staff, school administrators, teachers, and recipients 

of service. All partners should benefit from the project and contribute to its planning.  

Student Voice 
 

Students participate actively by: 
• choosing and planning the service project;  
• planning and implementing the reflection sessions, evaluation, and celebration;  
• taking on roles and tasks that are appropriate to their age.  

  
Civic Responsibility 
 

The service learning project promotes students’ responsibility to care for others and to 
contribute to the community. By participating in the service learning project, students 
begin to  understand how they can impact their community.  

  
Reflection 
 

Reflection establishes connections between students’ service experiences and the 
academic curriculum. Reflection occurs before, during, and after the service learning 
project.  

  
Evaluation 
 

All the partners, especially students, are involved in evaluating the service learning 
project. The evaluation seeks to measure progress toward the learning and service goals of 
the project. 
 
 



SALEA teacher collaboration is voluntary. Teachers may be required to work in close 

proximity, but they cannot be required to collaborate. However, we are working to build a 

professional learning community and a culture in which SALEA’s teachers will often form 

close, if informal, collaborative partnerships with their colleagues, including those in other 

academies. 

 SALEA’s belief is that all individuals' contributions should be valued equally. The amount 

and nature of particular teachers' contributions may vary greatly, but the SALEA teachers 

recognize that what they offer is integral to the collaborative effort. 

It will be important for SALEA teachers to establish shared goals because we understand that 

when goals are not shared or supported, miscommunication and frustration often occur instead 

of collaboration. Although SALEA teachers may divide their labor when engaged in 

collaborative activities, each one is an equal partner in making the fundamental decisions 

about the activities they are undertaking. This shared responsibility reinforces the sense of 

parity that will exist among SALEA teachers. 

If teachers share key decisions, they must also share accountability for the results of their 

decisions, whether those results are positive or negative. Each SALEA teacher participating in 

a collaborative effort contributes some type of resource, including time, expertise, space, 

equipment, or supplies. Collaboration is based on belief in the value of shared decision 

making, trust, and respect among SALEA teachers.  

 SALEA Teacher collaboration as it relates to special education services cannot be considered 

in isolation from other aspects of our SLC. With educational improvement for all students as 

the overriding goal of SALEA, teacher collaboration regarding students with disabilities and 

special needs will be another aspect of SALEA’s collaborative ethic and an integral part of its 

culture.  Examples of teacher collaboration include: 

Co-Teaching - Co-teaching means that SALEA teachers engage in shared 
classroom activities either formally or informally. This type of 
collaboration is a means of integrating students with disabilities 
into general education classes. In co-teaching designed for this 
purpose, two teachers—one a general education teacher and the 
other a special education teacher—work primarily in a single 
classroom to deliver instruction to a heterogeneous group of 
students including students with disabilities. 



 One teach, one observe or assist - In this type of co-teaching, both teachers are  present, 
but the general education teacher takes  a clear lead in the 
classroom while the special education teacher will gathers 
observational data on students or "drifts" around the room assisting 
students during instruction 

 Station teaching -  In this approach, SALEA teachers divide the content to be delivered 
and each takes responsibility for part of it. In a classroom where 
station teaching is used, some of the students may be completing 
independent work assignments or participating in peer tutoring. . 

 Parallel teaching -  The primary purpose of this type of co-teaching is to lower the 
student-teacher ratio. In parallel teaching, SALEA teachers plan the 
instruction jointly, but each delivers it to half of the class group.  

We understand scheduling will be one of the greatest challenges if we are going to co-teach. 

SALEA Teachers not only need a shared time to teach, but they will also need time to plan 

instruction. 

One of the important benefits of SALEA teacher collaboration is that there are increased 

opportunities for teachers to interact with one another regarding instructional issues. Teachers 

who collaborate are able to discuss with their colleagues areas of the curriculum they have 

difficulty teaching. They obtain ideas and feedback from their peers to help solve these 

instructional dilemmas, and they learn skills from one another. As SALEA staff members 

participate in collaborative efforts, it will inevitably cause a ripple effect of shared knowledge, 

and these skills will spread throughout our SLC. 

SALEA teachers understand that collaboration between general education and special 

education teachers benefit both teachers greatly because: 

1. Increased contact between special and general education teachers decreases their sense 
of isolation and improves their understanding of each others' programs and services. 
This understanding of each others' roles, responsibilities, and approaches helps to 
develop a framework upon which a collaborative ethic can be built. 

2. Stigmatization of students with disabilities can be reduced. Collaboration is often 
associated with programs in which students with disabilities spend an increased amount 
of time in mainstream settings. 

3. Collaboration is essential when assisting students with disabilities to make the transition 
from a more restrictive to a less restrictive environment.  

4. Many students who are not eligible for special education services benefit when teachers 
collaborate. 



5. Program integrity for students with disabilities may be enhanced. As teachers share 
instructional goals, plan and deliver instruction, and jointly monitor student progress, 
students with disabilities may receive instruction that is less fragmented. 

 
In solving challenges that interfere with making time for collaboration, SALEA teachers will 

consider the following strategies: 

1. Implement a peer tutoring program across two classes; students assist each other while 
one of the two teachers is released to work with a colleague. 

2. Ask a local business to sponsor a substitute teacher for a specified number of days 
during the school year. Employ the substitute teacher to provide release time for 
teachers. 

3. When assemblies or other large-group student activities are scheduled, release a few 
teachers to work together. Supervision of the students for which they are responsible is 
managed by other staff. 

4. Revise the school schedule to provide shared planning time to the teachers who most 
work together. 

5. Initiate bi-weekly student activity periods in which community volunteers and some 
teachers instruct students on specialized topics while other teachers have release time 
to meet with colleagues. 

6. Use parts of banked days for planning or enhancing collaboration. 



 
Engaging the School Community and Parents 

SALEA respects all of the legal rights given to our parents for their participation in their 

children's education. Parents are encouraged and welcomed to become involved in the formal 

education of their children enrolled in SALEA. We want to ensure early and consistent 

parental involvement in order for our students to do well academically. It is our belief that 

parent involvement is the key component in the partnership between home and school, and 

one that nets numerous benefits to all stakeholder groups, including the students, parents, 

SALEA personnel, and the surrounding community.  

We understand that the parents of SALEA students have the right to be included in the 

educational process and to have access to the system on behalf of their children. These rights 

will include:  

Classroom Observations 
Parents have the right to visit their child's classroom to observe activities. (The time and date 
of the visitation should be arranged in advance with the SALEA team leaders and/or 
administrators.) 
Teacher Conferencing 
Parents have the right to request a conference with their child's teacher(s) or appropriate 
administrator.  
Volunteering 
Parents have the right to volunteer their time and resources for the improvement of SALEA 
educational programs, activities, and facilities. Parents will be able to contact the SLC to 
determine the best ways of coordinating of this service. 
Student Attendance 
Parents will have the right to be notified in a timely manner if their child is absent from 
school without permission. 
Student Testing 
Parents have the right to be notified of their child's performance on standardized and state-
wide tests and the school's ranking on these tests, and the school has the obligation to provide 
this information in a useful and meaningful format. 
Safe School Environment 
Parents have the right and are entitled to the assurance of a safe and supportive learning 
environment for their child. 
Curriculum Materials 
Parents have the right to examine the curriculum materials of the class or classes in which 
their child is enrolled. 
Student Academic Progress 
Parents have the right to be informed of their children's academic progress in school and of 
the names and phone numbers of persons they can contact if they wish more information or 
assistance with their child. 



Student Records 
Parents have the right to access their child's records and to ask questions about anything they 
feel is inaccurate or misleading or an invasion of privacy. Parents have the right to a timely 
response from SALEA about their questions. 
Standards 
Parents have the right to receive information on a regular basis regarding the academic 
standards their child is expected to meet. 
School Rules 
Parents have the right to receive written notification of school rules, attendance policies, dress 
codes, and procedures for school visitations, and this information should be provided in an 
understandable format and language. 
Councils and Committees 
Parents have the right to participate as a member of a SALEA parent advisory committee, 
SALEA parent council, or SALEA management leadership team in accordance with 
established rules and regulations for membership. Parents also have the right to attend at least 
two meetings per year scheduled by SALEA to get information on SLC issues and activities. 
Policy Development 
Parents and guardians have the right and should be given the opportunity to work in a 
mutually supportive and respectful partnership with the SLC to help their child succeed. The 
governing board of Roosevelt High School’s main campus will have a jointly created policy 
that outlines how parents and guardians, school staff, and students may share the 
responsibility for the intellectual, physical, emotional, social development, and well-being of 
SALEA students. This policy shall include, but is not limited to:  

2. How parents/guardians and the school will help students to achieve academic and 
other standards. 

3. How the school will provide high-quality curriculum and instruction in a supportive 
learning environment to all students enrolled. 

4. What parents and guardians can do to support their child's learning environment,  
including but not limited to: 

• Monitoring school attendance 
• Monitoring homework completion 
• Encouraging participation in extracurricular activities 
• Monitoring and regulating television viewing 
• Planning and participating in activities at home supportive of classroom 

activities 
• Volunteering at school 
• Participating in decision-making processes at school  

 
Meetings held by SALEA on the Roosevelt campus are open to the pubic, including parents. 

Parents of students new to the Roosevelt campus are provided with information about the 

goals, vision, and expectations of the SALEA community so that they can assist their children 

in making an informed choices about enrolling.



Professional Development 

In order for SALEA to be successful our focus should always be on improving the academic 

rigor of assignments so that students can continually achieve at high levels. That is why we 

utilize the Standards in Practice (SIP) professional development strategy for teachers, 

administrators, and counselors. As the program outlines, students can do no better than the 

assignments they are given, so those assignments must be demanding, rigorous, and aligned 

with the highest of standards. SIP is a quality control tool that can be used to evaluate 

classroom assignments, projects, courses, curricula, even teachers' and administrators' 

performances, ensuring that all activities in classrooms parallel those with the utmost 

capacity. It works by engaging teachers in teams to examine their assignments, as well as the 

resulting student work on a regular basis.  

SALEA’s periodic SIP meetings are held to examine as many assignments as possible in 

order to ensure that teachers are continuously improving their lesson planning skills. Next 

year’s assignments should be more rigorous and challenging than present assignments, but 

should also be more clearly written and targeted towards important concepts and knowledge. 

Team meetings are the heart of SIP. They take place on site and are scheduled regularly. The 

team is convened by a facilitator, who is an SLC-based person responsible for seeing that the 

team meets regularly, that a meeting place is available, and that each teacher in turn brings an 

assignment to be discussed. The 45-60 minute SIP meetings always include the following six 

steps: 

1. One teacher brings an assignment and tells the team how and when the assignment 
was given and what its purpose was, that is what the students were expected to learn. 
The teacher also spends a few minutes (about three) working through the problem (if it 
is math) or describing the expected answer. 

2. The team asks about the assignment: What did the students have to know and be able 
to do to complete it successfully? 

3. The team identifies the standards and the levels of Bloom’s taxonomy that apply to 
this assignment. 

4. The team generates a rough rubric or scoring guide for this assignment from the 
standards and the assignment. 

5. The team scores the student work, using the scoring guide/rubric. 

6. The team discusses either a) revisions to the assignment or b) how to reteach without 
repeating. 
 



In order for SALEA to be successful our focus should always be on improving the academic 

rigor of assignments so that students can continually achieve at high levels. As the program 

outlines, students can do no better than the assignments they are given, so those assignments 

must be demanding, rigorous, and aligned with the highest of standards. SIP is a quality 

control tool that can be used to evaluate classroom assignments, projects, courses, curricula, 

even teachers' and administrators' performances, ensuring that all activities in classrooms 

parallel those with the utmost capacity. It works by engaging teachers in teams to examine 

their assignments, as well as the resulting student work on a regular basis.  

A crucial step in establishing a climate that supports distributed SALEA leadership is to 

create a common culture that values continuous learning for everyone in our SLC. We believe 

that continuous adult learning will promote improved student achievement. One way to create 

a culture of adult learning is by creating professional learning communities, small groups of 

people who work together to promote practice, collegiality, and collaboration around a shared 

set of standards-driven goals. Professional learning communities provide opportunities to 

expand leadership roles and to cultivate leadership sources in all parts of the SALEA 

community. 

SALEA places an emphasis on developing and promoting professional learning communities, 

small groups of teacher leaders, assistant principal(s), and administrators who meet regularly 

to address issues of curriculum, instruction, and assessment. The focus of these groups is on 

increasing student achievement through professional collaboration. 

Through such collaborations, the SALEA leadership is able to identify how continuous 

learning by educators affects student achievement over time, and how such partnerships can 

build local expertise and the ability to sustain it beyond the life of the small learning 

community. 

Mentoring for new teachers, peer observations in classrooms, examining student work, school 

visits, and literacy and math coaching all prove effective methods for building peer support 

for continuous improvement of SALEA. The presence of clear principles guiding 

collaboration, combined with a focus on specific, customized goals, enhances teaching quality 

while building the capacity of SALEA will inevitably improve student achievement. 

SALEA invites parents and community partners to observe or participate in many of our staff 

development meetings, and we work to make sure that our professional development activities 



are in harmony with our vision and with Local and Central District improvement and training 

goals. 

As we gather data about our successes and general progress, we make that data available to 

the wider community, including to other SLCs at Roosevelt, so that others can benefit from 

our ofen hard earned experience. 

  



 
Additional Things for Consideration 
BUDGET 
 
For the 2005-2006 school year, the following was the itemization of the $75,000 allocated to 
our small learning community, per requirements from the SB IX Budget Worksheet. 
 

 



BUDGET/PERSONNEL SUPPORT 
 
 
Our plan is to control funds allocated to our SLC by following the guidelines and procedures 
established by the School Site Council and the School Impact Report.  Our goal is to gain 
independent control of our budget, which we plan to allocate as follows: 
 
One Full-time lead teacher who will cost: ................................................................... $70,000 

• Assist counselor to create a matrix and master schedule 
• Assist counselor with proper placement of students 
• Organize field trips 
• Research conferences and workshops 
• Monitor our funds provided by the school 
• Organize banquets, assemblies, and speaker series 
• Student Success Survey 
• Oversee intern program 
• Build bridges with the universities to create a seamless transition 
• Organize freshman orientation 
• Organize teacher roles and responsibilities 
• Facilitate Buddy System groupings 
• Organize learning walks and observations within the SALEA SLC 

 
Two Educational Aides:............................................................................................. $50,000 

• Assist in the classroom 
• Assist with the organizational component 
• College corner liaison 

 

Four college student tutors: ...................................................................................... $40,000 
• Work with at-risk students 
• Offer personalized group tutoring 

 
 
 
FACILITIES PLAN 
 
For the 2006-07 school year, approximately 60% of our SLC teachers will be in close 
proximity to one another.  Our hope is to continue to define common space for our students 
during recreational time, and a common area for SALEA teachers to collaborate. 
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